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Key concepts

Learner Autonomy

"the ability to take charge of one's own
learning" (Holec, 1981, Little, 1997)

LOTEs (Languages Other Than English)

Multilingualism (Garcia & Wei, 2014)
Plurilingualism (Council of Europe, 2001; 2020)



Language Learning Tandem

Informal learning format

 mutual language acquisition

* insights into target culture and community
e authentic communication with peers

* motivation catalyst

Learner autonomy, collaborative learning, and
reciprocity (Brammerts, 2003; Benson, 2011)

Monolingual approach! - Vassallo& Telles, 2011



Course Organisation

Students enroll - language preferences = pairing

Three sessions with the supervisor

1. Intoduction: the nature of the course, principles of autonomous
learning: self-assessment, goal setting, interdependence,
reciprocity, and reflection, course requirements, and Moodle
support.

2. Mid-term session: sharing experiences & discussing problems
3. Final session: reflective

In all three sessions: guidelines for the tasks to receive credits (2
ETCS).



Research Questions

1. How do learners express aspects of their plurilingual
identities through reflective writing in their tandem diaries?

2. How do learners leverage their plurilingual repertoires in
tandem learning, particularly in terms of language awareness

and translanguaging?



Participants

24 students enrolled (12 pairs) initially
7 pairs in the sample:

L1 LOTE learning Czech as L4+
L1 Czech learning a LOTE



Languages learned previously

Norwegian

czech SpanNi1sh

English



Data Sources

- Language learning diaries

- Questionnaires:
language background and goals
perceived language interaction
final q. — plurilingual approach

- (Lesson recordings)

Duration:
Longitudinal — focus on reflexive practice 1 semester

'y
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Data Analysis - Thematic coding

Code

Plurilingual Identity

Language Awareness

Translanguaging

Description

How learners perceive and construct their linguistic
identities, including emotional, cognitive, and social
aspects linked to using multiple languages.

Learners' awareness of cross-linguistic influences,
metalinguistic strategies, and how their existing
knowledge supports or interferes with new language
learning.

Strategic use of multiple languages in reflection and
communication, fluid movement between linguistic
resources.

Secondary patterns: Intercultural competence, motivation, social dimension



Plurilingual Identity
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Key Findings: Plurilingual Identity

Languages = integral part of identity
Shape worldview and emotional expression

Enable intercultural connection and self-
expression



Language Awareness
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Key Findings: Language Awareness

Awareness of cross-linguistic similarities /
differences

Use of prior language knowledge
Both facilitating and interfering effects



Translanguaging in Journals

Price s vyslovnosti - Travail sur la prononciation:

1. What was the main topic of the session?

— Cesky vyslovnost.

2. What did I learn?

— U¢1l jsem se spravné vyslovovat ¢eska pismena a slova. Naucil jsem se rozdily
mezi francouzstinou a ¢estinou.

3. How did I learn?

— Daniela écrivait un mot, j’essayais de le prononcer toute seule. Si c’étais faux elle

me corrigeais



Translanguaging in Journals

Les themes de cette lecon

Systeme scolaire tchéque et francais

Jak v Cesku tak ve Francii existuje materska skola a poté skola zdkladni. Hlavni rozdil nastava v 11
letech, kdy se v Ceské republice pokracuje ve vyuce na zakladni skole a ve francii nastupuji Zaci do
College. Naroky vysokoSkolského studia si jsou velice podobné, ale ve samotné studium je velmi
odlisné.

En République tchéque comme en France, 1l y a une école maternelle puis une école primaire. La
principale différence intervient a I'age de 11 ans : en République tcheque, les €leves continuent leurs
¢tudes a 1'école primaire, et en France, ils entrent au collége. Les programmes d'études universitaires
sont similaires, mais les études elles-mémes sont trés différentes.

Le Musique

Wtiskla jsem text pisné ,, Krava", ve kterém jsem vynechala urcita slova, ktera [jméno] doplnila pri
poslechu pisné. Vybrala jsem ji kvili tomu, Ze mi prisla zabavna a relativné jednoducha. [Jméno] mi
poté dala tip na poslech francouzské hudby.

J'ai imprimé les paroles de la chanson "cow", en omettant certains mots que [Name] a ajoutés en
¢coutant la chanson. J'ai choisi cette chanson parce que je la trouvais amusante et relativement simple.
[Name] m'a ensuite donné un conseil pour écouter de la musique francaise.



Translanguaging in Journals

Example 1:

Setkanime v Kavarna v Praze 8. pijeme kavu. Se uCime cCesky a pak némecky. Se
ucime posesivne proniminu. Kavarna je moc dobre ale drahy. Se u¢ime moc.

Jsme unavena.
Corrected:

Setkali jsme se v kavdrné v Praze 8. Pili jsem kdvu. UCili jsme se cesky a pak némecky. UCili jsme se
privlastriovaci zdjmena. Kavdrna byla moc dobrd, ale drahd. Hodné jsme se naucili (UCili jsme se

moc). Jsem unavend.
OC) Jsem unavena ((We met in a cafe in Prague 8. | drank coffee. We learned Czech and then German. We have been

hodné - viel learning possessive pronouns. The cafe was very good, but expensive. We learned a lot. I'm tired.))

Example 2:

We also talked about time and family, a good repetition from class with some additions. When
we talked in German about trends, relationships, dating, moving abroad etc. I got really tired, I

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,



Translanguaging in Journals

On the other hand, I cannot deny that I feel inferior when speaking second languages,
especially in English. I'm not fully competent in organizing my thoughts , when I use
second languages. I think my brain depends more on my mother tongue than on second
languages. Therefore, when I use second languages, there is a lag between thinking and

speaking, which makes me frustrated and feel less confident.

| want to improve my ability to speak English. Specifically, | want to be
able to express my opinions fluently during classes in a structured
manner without disrupting the flow of the conversation. Currently, I am

‘What would you like to achieve (in this tandem and in language learning in general)?

HEFETHENZHELEVTY, EEMICE, BEDL S, IBFETT, EONEE

BoBEVEEQORIEST, BREGALGADLSICADCLETT . BEDRKE. B O so focused on converting the thoughts in my mind into language that |
RIZENAVERABESEET E0ICHEL2IENT, IBFELAE—FE, ME2FE0LHIZE don't have the capacity to organize the order and speed of my speech
AN NDTT, A VTFATHEL SARESAGET Ao b©, REAET LS00 for the listener's sake. By practicing English a lot in the tandem, | want

to feel more confident and comfortable when speaking English. Also, by

%&?'Dﬁi‘éﬁi‘ LoERBESIBYRNTT, TLT, BADELAERAL-LT. M improving the way | speak, | hope the listeners will understand me
EFHNEADIEEL > LEBLOT (BT MEBLLWGERWET, £5 L6, better. If | can achieve this, | will be able to make friends and exchange
ETOREFEYS, BEMETEIC, BENICTELNT, 20 TLEMBRY T opinions more easily and actively in English, so | want to work hard in

+ the tandem.



Key Findings: Translanguaging

Dynamic language mixing in journals (and
sessions)

Strategic use based on topic and comfort

Asymetrical language competence (exolingual
conversation, Ludi, 2022): code-switching as
support to ensure comprehension



Monolingual Approach

Challenge the monolingual approach rooted in language
classrooms (Woll, 2020)

Prioritize plurilingualism within tandem language learning
experiences (McAllister et al., 2019).

Teacher training



Conclusion

Tandem learning supports sustainable
multilingualism

Learners naturally engage in plurilingual
practices

More explicit support can amplify learning
outcomes
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